Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Knights Enham Junior
School

Number of pupils in school 207

Proportion (%) of pupil premium eligible pupils 56%

Academic year/years that our current pupil premium 2022-2023

strategy plan

Date this statement was published 4/10/22

Date on which it will be reviewed 10/7/2023

Pupil premium lead

Kate Cameron

Governor / Trustee lead Jasper Falk
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £143,575

Recovery premium funding allocation this academic year £18,269.25

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £161,844.25




Part A: Pupil premium strategy plan

Statement of intent

At Knights Enham Junior School we provide...
Inclusive and ambitious learning experiences where our school community feels safe and motivated to
achieve their best.
‘Together We Achieve’

Intent

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve in line with their end of year expectations to
make significant progress from their starting points.The focus of our pupil premium
strategy is to support disadvantaged pupils to achieve that goal, including progress for
those who are already high attainers.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker or are young carers. The outcomes we have outlined in this statement is
also intended to support their needs, regardless of whether they are disadvantaged or
not.

Quiality first teaching supports children with regard to their learning needs with a focus
on areas in which disadvantaged pupils require the most support. Provision maps are
produced for interventions and support for SEND; appropriate differentiation alongside
effective monitoring. This is proven to have the greatest impact on closing the
disadvantage attainment gap and at the same time will benefit the non-disadvantaged
pupils in our school. Implicit in the intended outcomes detailed below, is the intention
that non-disadvantaged pupils’ attainment will be sustained and improved alongside
progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support through the National Tutoring Programme for pupils whose education
has been worst affected, including non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment. The approaches we have adopted complement each
other to help pupils excel. To ensure they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified
adopt a whole school approach in which all staff take responsibility for disadvantaged
pupils’ outcomes and raise expectations of what they can achieve




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

To close identified gaps in learning for groups of pupils: to ensure
disadvantaged children achieve in line with their end of year
expectations to make significant progress from their starting points.
Assessments, observations and discussions with pupils indicate that
disadvantaged pupils have identified gaps in their learning further
exacerbated by Covid-19 and the impact of lockdowns and home
learning.

Improve mathematical skills for all pupils

Internal assessments indicate that maths attainment among
disadvantaged pupils is significantly below that of non-disadvantaged
pupils. On average 36% of disadvantaged pupils are working below ARE
in maths compared with 30% of non-disadvantaged pupils.

Year 6 PP 35% working below Non-PP 28% working below

Year 5 PP 39% non-PP 28%

Year 4 PP 21% Non-PP 28%

Year 3 PP 48% Non-PP 35%

Average PP working below in maths 36%
Average non-PP working below in maths 30%
(Summer Term Insights Data 2022)

Improving reading opportunities to further improve competence in
the dimensions of word reading and comprehension.
Assessments, observations and discussions with pupils indicate that
disadvantaged pupils have greater difficulties with word reading and
comprehension. On average 41 % of disadvantaged pupils are working
below ARE in reading compared with 23% of non-disadvantaged pupils.
Year 6 working below: PP 53% non-PP 16%

Year 5 working below: PP 44% non-PP 24%

Year 4 working below: PP 25% non-PP 17%

Year 3 working below: PP 40% Non-PP 35%

Average working below PP 41% non-PP 23%
(Summer Term Insights Data 2022)

Improve attendance and learning behaviours.

Our attendance data over the previous year indicates that attendance
among disadvantaged pupils has been lower than for non-disadvantaged
pupils. Average attendance for PP is 92%, unauthorised absences are
0.96%

Emotional, social and behavioural support - Continue support for
families and pupils who are vulnerable, anxious or have positive
behavioural difficulties — emotional wellbeing.

Teacher referrals for ELSA support have increased.

7 of our disadvantaged children are Young carers.




6 Enrichment To provide opportunities that enrich and develop
children’s wider experiences and promote resilience and increase
self-belief.

Discussions with pupils indicate that disadvantaged pupils have fewer
opportunities to take part in enrichment activities which develop their
wider experiences. For example some of our disadvantaged pupils have
never seen the sea.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged

pupils.

Sustained improved attendance
demonstrated by overall attendance rates
increasing and the percentage of pupils who
are persistently absent decreasing.

Improved mathematical attainment among
disadvantaged pupils.

Maths assessments show that a greater
percentage of disadvantaged pupils are

working at ARE or have made significant
progress from their starting point.

Improved reading attainment among
disadvantaged pupils.

Reading assessments show that a greater
percentage of disadvantaged pupils are
working at ARE or have made significant
progress from their starting point.

To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils.

Sustained high levels of well-being
demonstrated by teacher and ELSA
observations, pupil and parent views.

Time to Talk — Miss White

Enrichment To provide opportunities that
enrich and develop children’s wider
experiences and promote resilience and
increase self-belief.

A significant increase in enrichment
activities such as after school clubs, trips
and residentials, particularly among
disadvantaged pupils.

65 out of the 104 PP children have attended
at least one afterschool club. On average
PP children have attended 1.3 after school
clubs.

Residential trips are being paid for by the
school.

Other trips have been subsidised by the
school and minibuses have been used
instead of hiring coaches to reduce costs.

Winchester Science Centre — reduced entry
cost due to % of PP children — cost covered
by school.

Enrichment opportunities that PP children
have had:




Pond Dipping Year 3 (Test Valley Rangers)
River Study (Watercress and Winterbourne)

High School Musical performance at the
Lights Theatre (Year 5)

Matilda performance at Winton school (Year
5)
Commonwealth sports afternoon (Year 3)

Activity week — beach visit, bowling, Hawk
Conservancy, glow golf (Year 6)

Butser Farm (Year 4)

Free places for Half Term activity clubs
offered to PP children.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: 5,000

guality teaching
through precise
AFL and high
guality feedback.

great teaching is the most important lever
schools have to improve pupil attainment.
Ensuring every teacher is supported in
delivering high-quality teaching is
essential to achieving the best outcomes
for all pupils, particularly the most
disadvantaged among them.

https://educationendowmentfoundation.org.uk/support-
for-schools/school-improvement-planning/1-high-quality-

teaching
Providing feedback is well-evidenced and
has a high impact on learning outcomes.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/feedback

Activity Evidence that supports this approach Challenge
number(s)
addressed

Purchase of Standardised tests can provide reliable 1,2,3,

standardised insights into the specific strengths and

diagnostic weaknesses of each pupil to help ensure

assessments. they receive the correct additional support

through interventions or teacher

Training for staff to instruction:

ensure Standardised tests | Assessing and

assessments are Monitoring Pupil Progress | Education

interpreted and Endowment Foundation | EEF

administered

correctly

Enhancement of The focus is on improving the quality of 1,2

our maths teaching | teaching. Excellent maths teaching

and curriculum requires good content knowledge, but this

planning in line with | is not sufficient. Excellent teachers also

DfE and EEF know the ways in which pupils learn

guidance. mathematics and the difficulties they are

likely to encounter, and how mathematics
can be most effectively taught.
https://educationendowmentfoundation.org.uk/education-
evidence/quidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mastery-learning

Enhance first The best available evidence indicates that | 1,2,3



https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £60,000

support

and emotional skills with improved outcomes at school
and in later life. E.g. improved academic performance,
attitudes, behaviour and relationships with peers.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-self-
requlation

EEF Social and Emotional Learning.pdf(educationendowmentfoundation.org.uk)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Engaging with the Tuition targeted at specific needs and 1,2,3,5

National Tutoring knowledge gaps can be an effective method to

Programme to support low attaining pupils or those falling be-

provide a blend of hind, both one-to-one:

tuition, mentoring One to one tuition | EEF (educationendow-

and school-led mentfoundation.org.uk)

tutoring for pupils And in small groups:

Small group tuition | Toolkit Strand | Education
Endowment Foundation | EEF

Lisa Mead is tutoring 9 Pupil Premium children
from year 5 — additional support with writing — in
6 30 minute sessions over two afternoons each
week.

Targeted support Currently, the Year 6 pupils are being 1,2,3

and first quality streamed into 3 ability groups for their mathe-

teaching in Year 6. matics and English lessons twice a week. This

will extend to four times per week from Novem-
ber. This helps with targeted support for spe-
cific needs and knowledge gaps for lower at-
tainers and stretching the higher attainers to
reach Greater Depth outcomes.

Staff meeting time Provision maps are being completed by each 1,2,3

allocated to class teacher to provide high impact class

creating targeted teaching; specifically targeting groups of Pupil

provision maps. Premium children within each class. Teachers

will identify learning gaps with a focus on en-
suring children move closer to or become se-
cure within a specific domain in maths, reading
or writing. The provision maps will be reviewed
at each assessment data drop.
ELSA, wellbeing There is extensive evidence associating childhood social | 4,5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

Cover of supply Tuition targeted at specific needs and 2,3
teacher costs to knowledge gaps can be an effective method to
allow teachers to support low attaining pupils or those falling be-
work with groups of | hind in small groups. Class teachers will be the
PP children to best placed to provide focussed teaching to
provide targeted small groups in order to address attainment
support and first gaps in maths and English.
quality teaching.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition
Purchase of a Phonics approaches have a strong evidence 3

reading scheme to
support the
teaching of phonics
and reading.

base that indicates a positive impact on the
accuracy of word reading (though not
necessarily comprehension), particularly for
disadvantaged pupils:

Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £80,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
Therapy dog -encourages attendance of poor or low at- 45
tendees

-facilitates reading opportunities for reluctant
readers

-provides calming and therapeutic time for
children who have difficultly regulating their
own behaviour and emotions

-Provides opportunities for children who need
regular movement breaks to go on short
walks. This means children can come into the
classroom ‘ready to learn’ which increases ac-
cess to education.

-increases morale and mood around the
school in staff and children

-gives children a ‘listening ear’ to talk about
potential issues that they would not talk to an
adult about (an adult is always present to over
hear and report where necessary)

-acts as a rewards for children who need en-
couragement to complete work or make ‘good
choice’ in their behaviour

https://textbookteachers.co.uk/how-therapy-
dogs-are-supporting-school-wellbeing/



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://textbookteachers.co.uk/how-therapy-dogs-are-supporting-school-wellbeing/
https://textbookteachers.co.uk/how-therapy-dogs-are-supporting-school-wellbeing/

Subsidised school trips
for disadvantaged
students.

Participation in extra-curricular activities
and school trips which include residential
and after school clubs (offered first to PP
children). Extended school activities raise
both attendance levels and self-esteem
for pupils engaging them in their learning.
Provides enhanced opportunities for so-

cial experiences.
https://educationendowmentfoundation.org.uk/edu-
cation-evidence/teaching-learning-toolkit/outdoor-
adventure-learning

Opportunities for wider
experiences.

A variety of after school clubs are pro-
vided weekly by school staff which PP
children are invited to attend.

A brass instrument after school club
taught by the Hampshire music team
(Listen 2 Me) is going to be offered to
Pupil Premium children in Year 4

Opportunities for wider
experiences e.g. tree
planting

All pupils have access to a wide range of
extracurricular activities. Trips offer a rich
experience beyond the classroom and
increase first hand experiences providing
engagement and motivation for learning.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/outdoor-adventure-
learning

Breakfast club

A number of spaces at breakfast club at
school might be offered to PP families to
ensure that the children have breakfast
and to try and raise attendance levels
and aid punctuality.

Embedding principles
of good practice set
out in the DfE’s
Improving School
Attendance advice.

School attendance
policy.

The DfE guidance has been informed
by engagement with schools that
have significantly reduced levels of
absence and persistent absence.

Total budgeted cost: £ 115,000



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023
academic year.

We have analysed the performance of our school’s disadvantaged pupils during the
previous academic year, drawing on national assessment data and our own internal
summative and formative assessments.
Pupil Premium Headline Report 2023
Year No of B/G No of PP | % of year | No of PP | % of PP
children children group who are | whoare
SEN SEN
3 56 25/31 26 46% 8 31%
4 43 25/18 24 56% 10 42%
5 46 18/28 28 61% 7 25%
6 60 28/32 32 53% 8 25%
WS 205 96/109 110 54% 33 30%
Data Outcomes 2023
Year Reading Writing Maths Combined
3 BARE: 41% BARE: 52% BARE: 48% BARE: 41%
ARE: 59% ARE: 48% ARE: 52% ARE: 59%
GDS: 0% GDS: 0% GDS: 0% GDS: 0%
4 BARE: 54% BARE: 81% BARE: 58% BARE: 54%
ARE: 38% ARE: 19% ARE: 35% ARE: 38%
GDS: 8% GDS: 0% GDS: 8% GDS: 8%
5 BARE: 24% BARE: 48% BARE: 21% BARE: 24%
ARE: 62% ARE: 52% ARE: 72% ARE: 62%
GDS: 14% GDS: 0% GDS: 7% GDS: 14%
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6 BARE: 35% BARE: 50% BARE: 38% BARE: 35%
ARE: 50% ARE: 47% ARE: 56% ARE: 50%
GDS: 15% GDS: 3% GDS: 6% GDS: 15%
WS BARE: 38% BARE: 57% BARE: 41% BARE: 38%
ARE: 53% ARE: 42% ARE: 54% ARE: 53%
GDS: 9% GDS: 1% GDS: 5% GDS: 9%

Based on all the information above, the performance of our disadvantaged pupils met
expectations for reading and maths. We are at present set to achieve predicted
outcomes for next year, 2023/2024.

Based on the all information above, the performance of our disadvantage pupils did not
met expectations in writing. This is already a key school priority for next year 2023/
2024 and is outlined in the school improvement plan.
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